
 
 

Behaviour Policy 
 

Talk Don’t Shout - Positive Praise and Discipline Policy 
 
Aims and Objectives of Policy 
 
Our policy aims to promote outstanding behaviour and mutually shared respect. We operate in a 
culture where values of respect, care and love are learnt from and we; 
 
PIP- Praise in public 
RIP- Reprimand in private 
 
All staff will be responsible for delivering a consistent approach to dealing with and rewarding 
children’s behaviour in school, whilst recognising any trauma that may have taken place. Children 
respond best to dignity and respect and we must make sure that we uphold the overarching 
principle of this policy. Volunteers, sports coaches or any peripatetic staff share in our values and 
will enact our codes of conduct and report incidents of poor behaviour to the appropriate member of 
staff should the need arise. 
 
Relationships are everything. All relationships are built on mutually-shared respect and it is our job 
as educators to ensure that children feel valued, special and happy within this school context. All 
staff need to have a firm understanding of all children’s needs in their class and a global awareness 
of others within this school. We all must endeavour to understand that our relationships with the 
children extend beyond the classroom environment and into all aspects of school life. It is important 
we share, where appropriate, all key information relating to children through professional dialogue.  
 
Respect is always reciprocal and if you feel a child has limited respect for you, they may also have 
low self-respect. Children need to feel 20ft tall and if they do they can challenge the world. In this 
school a shared consistent approach to treating children as individuals whilst encouraging them to 
understand team values is at the heart of what we do best. 
 
This system will be underpinned by agreed rules as follows: 
Ready 
Respectful 
Safe 
 
The rules will be displayed around school. It is up to us as professionals to be consistent, making 
sure that the children learn to follow what we deem acceptable standards of behaviour. 
 
These are statements which can easily be understood by even our youngest children and show how 
we expect children to behave in school. Rather than manage behaviour, we work on behaviour, 
making sure we avoid shouting through a calm measured approach. We must not lose our temper 
or put children down. We PIP and RIP, which is our guiding principle in school life. 
  
Our rules will cover behaviour in all aspects of school life.  



Visible consistencies Positive Behaviour Recognition 

1.   Daily meet and greet. 
2.   Persistently catching children doing the right 

thing. 
3.   Recognition that children who are 

demonstrating undesirable behaviours are 
communicating that they need support.  

4.   Accompanying children to the exit at the end of 
every day. 

5.   Praising in public (PIP), Reminding or 
reprimanding in private (RIP) 

6.   Consistent language.  

1.     Recognition boards 
2.     Certificates 
3.     Stickers 
4.     Phone call/text home 
5.     Verbal praise 
6.      Notes/photocopied work sent home 
7.     Class Rewards 
8.     Show work to other adults 
9.     HT award 
10.    House points 
11.    Golden time 

  

 
Policy Implementation 
 
Rewards 

As part of our behaviour policy, we believe that to enable effective teaching and learning to take 
place, good behaviour in all aspects of school life is necessary. It is important that positive 
behaviour is rewarded and we have chosen a combination of rewards that recognise individual 
achievements and a School House System in order to promote these behaviours. 

● Children will be rewarded with verbal praise immediately when they follow an instruction. 
● Each class will have its own recognition board for expected behaviours. 
●  Children will be awarded ‘star of the day’ and will be given a sticker based on outstanding 

behaviours the day before – generally one child each day. 
● Children will be rewarded with certificates for ‘Learner of the Week’ and “Star of the Week” in 

celebration assemblies each week. 
● The ‘Learner of the Week’ will be rewarded with a hot chocolate following assembly on a 

Friday morning.  
● At the end of each half term, children who have shown examples of ‘Over and Above’ 

behaviours will be celebrated with a reward. 
● Staff will ring/text home to share examples of ‘Over and Above’ behaviours. 
● Notes will be sent home or photocopies of outstanding work.  
● Children will be sent to share their work with other adults in the school. 
● Children will receive a Deputy Head or Headteacher’s award for exceptional behaviour/work. 
● The class will receive golden time (20 mins) each Friday afternoon if they have been 

demonstrating the expected behaviours.  
● Positive comments in the reading log and on the bottom of homework. 

 

 

 



                                                   

Golden Time 

Where children have to earn golden time, they will be given a protected amount of 10 minutes and 
can earn the other 10 minutes  (or amounts thereof) by achieving their behaviour targets each 
session – 2 minutes per day up to a total of 10 minutes.  Any time not gained will be spent reflecting 
with their teacher about their behaviour and how they can improve this next week, before they can 
join the rest of the class.  

House Points Reward System 
Our children are split into four Houses: foxes, squirrels, hedgehogs and owls, with House Captains 
appointed annually to lead their House. Pupils along with siblings usually remain in the same House 
throughout their school life to provide consistency and security. 

Pupils are awarded House Points for following the school rules and trying hard with their work.  
House points will be recorded on Arbor.   

The winning house will be announced in each classroom on a Friday.  At the end of each half term, 
the winning house overall will be able to come to school dressed in their own clothes on a set day.  

In doing this, it is hoped that pupils will feel pride and develop a feeling of community as they 
contribute positively for their class achievements.   

Consequences 

Consequences should 
1.    Make it clear that unacceptable behaviour affects others and is taken seriously. 
2.    Not apply to a whole group for the activities of individuals. 
3.    Be consistently applied by all staff to help to ensure that children and staff feel supported and   

secure. 
  
Consequences need to be in proportion to the action. 
It should also be made very clear that it is the behaviour that is unacceptable, and any consequence 
should address this, not be made personal to the child. 
 

There will be a series of consequences for refusal to follow the school rules: 

1. The child will be given a clear verbal instruction to follow backed up with a non-verbal signal. 

2. If the child continues to ignore the instruction they will be given a verbal warning: e.g.  

“Stay in your seat or you will stay behind at the end of the lesson to speak to me.” 

“Put up your hand or you will stay behind at the end of the lesson to speak to me.” 

“Concentrate on your work or you will stay behind at the end of the lesson to speak to me.”… 

3. At the end of the lesson, the teacher/teaching assistant will follow up on the behaviour with a 
repairing conversation using The 3 Rs, (see appendix 1).  Following this conversation, the child 
will be given a short break and then will be reintegrated back into class.  



In the cases of extreme behaviour, a child will be given time to calm down and support from SLT will 
be sought if required to cover the class so that the most appropriate adult can support the child.    

If required, a variety of measures will be available to SLT (appendix 3):  

● Support from parents can be sought via phone to speak to their child over the phone about 
their behaviour. 

● Parents requested to support in school.  
● Seclusion – working on their own away from the class or in another class for half a day. 
● Exclusion. 
● Permanent exclusion may be used in the case of persistent extreme disruption to the 

learning of others through negative behaviours.  

Instructions 

Staff will give clear verbal instructions: they will say what they want to see e.g.  

“If you need my help, put your hand up.” 

If a child does not follow such an instruction they will be given a non-verbal signal to remind them 
what to do.  

Specific praise will be given to children who follow the instructions e.g. 

 “You put your hand up and waited your turn. Thank you.” 

Routines 

The school will adopt routines, which will be used consistently across the school:  

Stopping routine: Hand signal for children to stop and listen.   

(For those who need this breaking down, teachers will use the following instructions accompanied 
by non-verbal hand signals. “1. Stop, 2. Equipment down 3. Eyes on me”) 

This policy will be monitored for consistency across the school. 

 

 

 

 

 

 

 

 



                                                   

Links with other policies 

Safeguarding  
It is the aim that all behaviour issues are addressed in a positive and trauma-informed way.  
Children should feel that school provides a safe environment. 
 
Safeguarding is everyone’s business and the school takes the responsibility of safeguarding our 
staff and learners extremely seriously. SEE SAFEGUARDING POLICY. 
 
All staff have Level 2 training in child protection and are aware of the designated lead responsible 
for all safeguarding issues in school. We actively encourage our children to use modern technology 
to the fullest of its potential. In this school we believe that the best protection from the dangers that 
can exist around online safety is to develop pupils’ awareness through our teaching. 
 
Online Safety 
Whenever a child uses the internet it is important we are aware of this activity. Internet Safety is a 
priority in all learning. Zip it, Block it, Flag it. SEE ONLINE SAFETY POLICY. 
 
 
Anti-Bullying  
All incidents of bullying are dealt with fairly and consistently in accordance to our anti-bullying policy 
 
Electronic Devices: searching and deletion policy 
Children are not allowed to bring electronic devices including mobile phones to school.  The policy 
lays out our procedures for searching and the cases where data might be deleted. 
 
Monitoring and Review 
It is recognised that the success of this policy is reliant on consistent application. This policy along 
with a home school behaviour code will be sent to parents each September. Parents and children 
will sign up to this and it is important we have 100% return. 
 
Reviewed and updated: February 2021 
Date of next review: September 2022 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



Appendix 1 
The 3 Rs: Reaching the Learning Brain  
Dr Bruce Perry, a pioneering neuroscientist in the field of trauma, has 
shown us that to help a vulnerable child to learn, think & reflect, we 
need to intervene in a simple sequence.  

Firstly, REGULATE: help the child to regulate & calm their 
flight/fight/freeze responses.  
How? Soothing but limited language, a safe space to go, 
stepping back and allowing them time to process. Don’t add 
to the feelings by shouting or ‘adding fuel to the fire’.  

 

Secondly, RELATE: we need to connect with and relate to 
the child.  
How? Develop a calm, sensitive dialogue, acknowledging 
how they feel and how that is hard for them. “Wow, you 
must have felt really angry then. That must have been hard 

for you...”  
 

Thirdly, REASON: we can support the child reflect, learn, 
remember, articulate and self-regulate their emotions. 
How? Teach them the language of emotions, strategies  
for regulating them, use story to explore emotions and 
remind them of their safe places and safe people.  

This is explained in more detail below.  



                                                   

 



STRATEGIES  

STEP 1 - STRATEGIES FOR REGULATION:  
● Provide a safe & comfortable space.  
● Remain calm yourself.  
● Use limited yet soothing language.  
● If possible, provide a source of physical comfort (blanket, toy, stress toy).  
● Talk through regulating breathing e.g. rectangle breathing (breath in on the short side, 

breath out on the long side), or trace your finger of one hand up & down the fingers of 
the other hand tracing the outline of the hand breathing in as you go up and breathing 
out as you go down.  

● Identify things you can see, smell, hear, feel, taste. Once the child has become calm 
move to step 2...  

 
STEP 2 - STRATEGIES FOR RELATING:  

● Identify how they are feeling, ‘You look/seem angry/frustrated/sad...’ mirroring the 
emotion with your tone of voice.  

● Acknowledge that this is unpleasant, ‘That must be really tough/difficult...’  
● Reassure them that you are there to help or can get someone to help, ‘I am here to 

help you when you are ready’ or ‘Who would you like me to get for you to help you?’  
● Accept that even though they may appear calmer now, they are still processing & are 

still in a place of slightly heightened arousal. This is not the time to teach them 
anything.  

● Share your own experiences to let them know it is normal to feel these emotions, ‘I get 
really frustrated when I find something difficult too...’ or ‘I feel angry when I am not 
listened to as well...’  
Once the child has moved back to a normal state move to step 3...  

 
STEP 3: STRATEGIES FOR REASONING:  

● Teach the language of emotions by naming them with the child when they experience 
them.  

● Teach strategies for self-regulation (breathing techniques, going for a walk, moving 
away from the situation, finding help from a trusted adult or friend, talking, counting 
to 20, read through an appropriate story together (listed in the back of the PSHRE 
policy), therapeutic sand tray play, self-talk...)  

● Identifying things that we can control, things we could control with help, and things 
that are beyond our control.  

● Delivery of PSHRE curriculum & Five Ways to Wellbeing with whole class.  
 



                                                   

Appendix 2 
 
Zones of Regulation - Advice for Staff  

The school uses the Zones of Regulation to help children understand, recognise and moderate their emotional 
responses. This compliments our behaviour policy.  

Zones of regulation  

This is a whole school approach to help children manage their emotional literacy. It is not a discipline model but helps 
children to understand their level of alertness for learning. Individuals are impacted by different things and thus have 
different responses. Our task is to help individuals to regulate themselves into the 4 optimal zones:  

Blue zone: Emotions in this zone are sad, tired, sick or bored  

Green zone: optimal zone Emotions in this zone are happy, calm, feeling okay, focused, ready to learn  

Yellow zone: heightened stage of alertness. Emotions in this zone are frustrated, worried, silly, excited and loss of 
some control  

Red zone: intense and extreme Emotions in this zone are mad, angry, terrified, elated, out of control 

Staff should model which zone they are in, eg. I am in the yellow zone because I’m looking forward to something, I am 
in the green zone because I have enjoyed seeing my family over the weekend. This helps children to recognise where 
they are.  

Members of staff facing confrontational situations with children or young people are reminded that the following 
behaviours can either reduce or inflame incidents, and that a brief moment of risk assessment may allow the time to 
decide on the appropriate action necessary.  

De-escalation is the act of knowing and recognising triggers that bring about undesired presentations and applying 
known/agreed strategies or introducing distracting techniques to give the pupil time to gain self-control.  

Staff are strongly advised not to physically stop young people from leaving any given space. They should give a clear 
choice and spell out consequences, but unless there is a risk of injury should never block a young person’s exit 

Remaining calm – the ability to try and remain calm and appear relaxed is less likely to provoke. A relaxed posture and 
a non-threatening (CALM) stance, i.e. not toe-to-toe, are recommended.  

Processing time - children need to be given the opportunity to make the right choice for themselves. Staff should give 
(sometimes time bound) instruction and then allow processing time for the child to act  on the instruction eg “I am 
going to the quiet space and I would like you to join me there in one minute.”  “I would like you to return to your seat, 
please, and begin your task” - whilst staff work with another child and allow the pupil to choose to return to their seat. 
The instruction could be repeated once again as an order – “please return to your seat”, with processing time and a 
sanction can be imposed if the pupil does not follow the class expectation. Please note, knowing the child is key, as 
different children will require different processing time. Follow the correct action immediately with praise stating why 
it is being given. 



Awareness of Space – try to be aware of the space around you and avoid stepping into another individual’s 
personal/intimate space. Try to stand to the side of a child and drop to their level. Intonation and use of voice - when 
people are anxious or angry they tend to talk faster, higher and more loudly. In a potential crisis situation, staff need 
to speak more slowly, in a lower tone and more quietly. Ask how the child is feeling and assign an emotion to it. Eg I 
see you are feeling red as you seem angry as you ran out of class. You will need to talk calming and give them the 
opportunity to regain control back to green. Some of our children with special needs may have a behaviour plan that 
may include access to a calm space included in the plan.  

Pacing and Chasing – angry people often pace around in tense situations and staff should try to avoid the temptation 
to follow as they attempt to help them calm down. This can be counter-productive as it may trigger a chase response 
and drive the other person away. Where possible, it is preferable for the staff member to stand still, speaking calmly, 
clearly and confidently – or even sit down!  

Danger of harm to self or others - introduction of a red card to ‘call’ for help. Red cards should be used to call senior 
leaders when either a child or an adult is at risk of harm. Send someone to reception desk/SLT office who will call for 
help. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



 

 



Appendix 3 – Behaviour Framework 
Level Type of behaviours Our new school behaviour policy consequences Pastoral Support/Actions to reduce escalation 

Level 1 
Behaviours 

● Disruption to teaching and 
learning  

● Failure to follow instructions 
● Inappropriate comments 

● Clear verbal instruction to follow backed 
up with a non-verbal instruction. 

● Verbal warning given that if they 
continue to display such behaviour they 
will need to speak to the 
teacher/teaching assistant at the end of 
the lesson. 

● One off meeting with Learning Mentor to gain 
pupil voice around present behaviours and 
strategies to support.   

● Phone call to parent to speak to their child. 

Level 2 
Behaviours 

● Persistent disruption to teaching 
and learning. 

● Persistent failure to follow 
instructions. 

● Swearing/offensive language. 
● Racist comments. 
● Verbal abuse to staff. 
 

● Child to stay in at the end of the lesson 
and to follow a 3 R conversation with the 
member of staff who gave the 
consequence. 

 

● Use of Boxhall, SDQ or Readiness for 
Reintegration tools to identify underlying issues.   

● One Page Profile to be completed with class 
teacher. 

● Regular meetings required with Learning 
Mentor, SENDCO or ELSA to address ongoing 
issues with accessing education successfully and 
implement appropriate strategies e.g. circle of 
friends. 

● Pastoral /Behavioural Support plan required. 
Child listed on SEND register – individual 
achievable targets drawn up and shared with 
parents & child. 

● Parent informed and involved – joint meeting 
with child, parent & teacher. 

● Individual Risk Assessment to be completed & 
shared. 

Level 3 
Behaviours 

● Fighting. 
● Out of control/dangerous 

behaviour. 
● Physical contact with a member of 

staff (not accidental). 
● Persistent internal truancy. 
● Leaving the site without permission. 
● Continued disruption or failure to 

follow instructions after Level 2 

SLT Involvement 
● Parents requested to support in school. 
● Support from parents can be sought via 

phone to speak to their child about their 
behaviour. 

● Seclusion – working away from the class 
or in another class for half a day. 

● Exclusion. 
 

● Involve pupil in creating the 6-step plan.  
● Consider some elements of personalised 

learning/support e.g. daily meet and greet, 
breaktime support 

● Revisit risk assessment and review the Pastoral 
support plan – ensure that all staff working with 
the child know what approaches and words to 
use. Update as appropriate. 

● Possible referrals to be considered by SLT & 
SENDCO: referral to the Education Access 



                                                   
consequences given and actions 
implemented consistently. 

Team/Paediatrician /Educational 
Psychologist/ASD team, depending on need. 

● Implement any advice given from external 
specialists for 1 term – if still no improvement, 
put in request for additional top up funding or 
an EHC needs assessment. 

Appendix 4 – Use of language when talking to children about behaviour (blanks levels) 
 
It is not uncommon to find that children with low language capabilities (and who are, therefore, not at Blank Level 4) are asked complex 

questions, ie: ‘Why did you do that?’ ‘What should you have done instead?’ This could then lead to further behavioural difficulties, as 

the child may have difficulty understanding situations and regulating emotions and may, therefore, not answer appropriately.  

 

Adults working with children with lower language levels should say the following when dealing with behaviour incidences:  

 
At level two:  

● Tell the child clearly what happened and how their behaviour affected other people. Don’t ask questions about why their 

behaviour affected other people. 

● Don’t ask questions about why they behaved the way they did.  

● Describe appropriate behaviours/reactions in short and simple sentences.  

● Avoid negative statements such as ‘don’t run’ as the child may not understand this linguistic concept yet, try ‘walk please’ 

instead.  

At level three:  
● Ask the child to describe what happened, what people said and how others felt.  

● Don’t ask them to justify their behaviour.  

● State the justification, eg why they should not have done something.  

At level four:  
● Ask more complex questions, including the ‘whys’ and ‘hows’ but, if the child doesn’t understand, repeat the question, simplify 

the language and model the answer if needed. 



 
If staff are unsure what language level a child may be at, it is always best to start at level 2.  
 


